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Introduction

All references in this resource are to Jenkins, R., The Cone-Gatherers, Penguin Books, 1983. 

ISBN 0-14-010933-1

Further references are made to an edition of the text for iBooks on the iPad to allow for electronic use of extracts 

Jenkins, R, The Cone-Gatherers, Canongate Books Ltd, 2009.
ISBN 978 1 84767 504 0

How to use this resource
This resource is designed to offer learning and teaching advice and materials for learners for the study of The Cone-Gatherers by Robin Jenkins as preparation for the new Higher English course assessment. This novel has been selected as part of the list of Scottish set texts for the literature paper at Higher and is one of five prose options at this level. However, for staff who anticipate teaching bi-level classes of National 5 and Higher learners, it is worth noting that this text and the set of Iain Crichton-Smith short stories are the only two prose options that appear on the lists for both levels.
Although the intended outcome of the study of this text with a Higher class is that learners will be able to respond to questions on an extract of the novel in part two of the critical reading paper (worth 20% of overall course award), this resource will very much focus on learning and teaching approaches to the text in a general way. Some sample questions and advice on teaching of question types are included. It should be noted, however, that these questions are not approved or verified by the SQA and are intended only as a resource to support learning and teaching.

The learning and teaching approaches suggested here are comprehensive and detailed, and staff may find that time will not allow for all activities to be completed. However, the fundamental idea behind this resource is that it offers suggestions only and that staff can pick out what they feel are the most appropriate and useful tasks for the learners in front of them.
The entry requirement for the new Higher course will be success at National 5 (equivalent to Credit Standard Grade and Intermediate 2) and although the structure of the two courses is very similar, there is an expectation that at Higher learners will be able to engage with detailed and complex texts, demonstrating their ability to understand, analyse and evaluate. Although the novel in question appears on the list at both levels, there will be an expectation of an increased depth and sophistication in learners’ analyses at this level. 
Given that that this text is an example of prose, there are clear links between the development of skills which naturally occur as part of its study and preparation for the reading for analysing, evaluating and summarising (formerly close reading) paper in the exam. The exam and unit assessments are likely to test learners on their grasp of a non-fiction text but many of the skills learners will acquire will be transferable: understanding, analysis and evaluation of literary devices, the ability to recognise the demands of different question types and skills in structuring responses. 
Skills, knowledge and understanding

The following gives details of mandatory skills, knowledge and understanding for the Higher English COURSE. Course assessment will involve sampling the skills, knowledge and understanding.
Knowledge of language
· The distinction between connotative and denotative uses of language.

· The ways in which, over time, language changes in vocabulary, pronunciation and structure.

· The names and uses of the main word classes: noun, pronoun, adjective, article, verb, adverb, preposition and conjunction.

· The names and uses of the basic syntactic units: sentence, clause, phrase/group.

· The more commonly used conventions of written language.

· A critical terminology for discussing a wide range of texts, including Scottish texts.

Command of:
· skills of inference-making and summarising

· knowledge of literary forms and genres, including aspects of culture and heritage

· knowledge of literature, language and media contexts

· knowledge of literary and media techniques and devices, including characterisation, use of dialogue, structure, word choice and tone, narrative stance, mood, creation of a sense of place and conventions of genre, syntax and layout

· skills required for discursive and creative writing.

Prose textual analysis skills
The analysis of prose fiction can be divided into micro and macro analyses.
· Wider analysis of the text and its context (‘the bigger picture’):
· the author’s background
· plot and key incidents
· setting
· characterisation
· theme
· narrative technique
· symbolism.
· Close analysis of language, style and the writer’s craft (‘the nitty gritty’):
· imagery
· word choice
· sentence structure
· tone.
Learners will be assessed on their ability to understand, analyse and evaluate an extract from The Cone-Gatherers by answering textual analysis questions on the writer’s language and also a question about how this extract fits into the context of the novel as a whole in terms of how it deals with theme, character, setting etc. This resource includes learning and teaching suggestions for both types of analysis.

Co-operative learning strategies
Below is a list of suggested co-operative learning strategies that could be used in the learning and teaching of this novel. These could allow for naturally occurring informal assessment of talking and listening. Some of these can be used in combination as part of the same task:
· think, pair, share
· clock partners
· paired reading
· placement
· three stray, one stay
· expert gallery tour
· graffiti.
Think, pair, share
· Staff pose a question/problem or learners are given a task to do individually.
· Learners share their responses with their ‘shoulder’ partner (ie the person sitting to either their left or their right).
· They then have the opportunity to share their responses with their ‘face’ partner (ie the person opposite).
Benefits: Widens discussion and allows learners to benefit from each other’s ideas.
Clock partners
· This can be used as an extension of or as a version of think, pair, share.
· Learners are given a slip of paper with a blank clock face on it.
· There are boxes at 12, 3, 6 and 9 o’clock.
· Before a task begins, learners should circulate the room and make dates for each of these times with different people, putting their names in the appropriate boxes.
· Learners will share their ideas or their original group’s ideas with each new person.


Benefits: Mixes things up in terms of learners talking to people outside their normal group and allows them to get up and walk around the room.
Paired reading
· Both learners in a pair read a section of text.
· Person A summarises the content to Person B.
· The learners discuss the content.
· They then move on to the next section but this time Person B is responsible for summarising.
· They continue until the passage has been read. 

Benefits: Highlights the importance of reading through a passage carefully and allows learners to check their understanding with each other.
Placement
· Each team is given a piece of paper that has been divided up, giving each learner their own writing space (A3 probably works best).
· There is also an area of common writing space in the middle.
· Each learner writes down their own ideas/response to the posed question without discussion with others.
· Learners then share their ideas with each other and decide on a common response.
· The team response is placed in the middle of the sheet in the common area.
Benefits: Encourages co-operation and considered discussion of ideas. In a practical sense, a good way of recording ideas and allowing learners to see how they have come together to form one response.
Three stray, one stay
· Three learners from a team rotate to other teams in the room.
· Learner 1 moves on one place, learner 2 moves two places and so on.
· The fourth learner stays behind at their team’s table to present the team’s response to the visiting classmates.
· The other three learners return and explain what was learned to teammates.
· The process begins again with a different learner staying behind until all learners have been able to present.
Benefits: Ensures thorough understanding of content of task by all members and develops presentation and listening skills.
Expert gallery tour
· Learners have to work in teams of four.
· Team members should be numbered 1–4. 

· The class should be divided into groups with all the 1s together, 2s together etc.

· These new groups move from project to project with each learner explaining his/her team’s project when the group is at the appropriate project.
· Learners can peer assess and give feedback to each other.
Benefits: Allows for use of AifL strategies (peer and self-assessment) and allows every learner in the class the opportunity to present to others but in an intimate group rather than in front of the whole class.
Graffiti
· Each group is given a piece of A3 paper with a heading on it, eg name of character, theme etc.

· Learners are then given a short period of time (a few minutes) to individually jot down ideas, key words etc associated with that thing.
· They must not spend time reading what others have written – the time allocated is for writing only.
· The sheets are then passed on to the next group who add their ideas, again without reading.
· When the sheets have been round all groups, they should be returned to the group they started off with.
· Learners in each group should read through their graffiti sheets, deleting duplicated ideas.
· Each group then gets a new sheet and collates the ideas from all groups.
· These can then be fed back to the class and photocopied as handouts.
Benefits: A quick, simple way of allowing learners to get their thoughts down on paper quietly, which acts as think time before sharing their ideas. If you want to monitor who has contributed what, learners can be given different colours of pen so you can see what each individual has come up with and ensure that everyone has participated fully in the task.
Debating activities
Below is a list of suggested debating activities that could be used in the learning and teaching of this novel. These could allow for naturally occurring informal assessment of talking and listening.
· Just a minute – Ideal for a quick informal recap on learning. 

· Line debates – A simple and fast way to look at arguments for or against a particular issue or to look at two sides to any question. Could be used to explore character, issues etc.

· Degree of agreement – A fun and interactive way to get learners to think about all manner of issues.
Just a minute
This is based on the BBC Radio 4 show in which speakers are asked to talk for 1 minute on a given topic. While this is not strictly speaking a debating task, it is a great way to develop the skills required for talking in an informal way.
The format of the game is as follows:
· Every learner in the class has to participate in the game.
· The object of the game is to be able to talk about a given topic for 1 minute.
· If learners hesitate or repeat themselves in that time, then the topic is passed to the next speaker.
· The topic can be changed at the discretion of staff.
· If a speaker is able to make it to the end of 1 minute then they are given the opportunity to start a new topic. 

· It is a good idea as a warm-up exercise to illustrate how the game works with a few light-hearted topics, eg pop stars, types of fruit etc. This breaks the ice and introduces the ‘fun’ element.
Degree of agreement
Degree of agreement is an excellent way to get reluctant learners involved. It also encourages learners to think through their views, offering justification for the opinions they have. Preparation is minimal and learners can get involved in this stage too, depending on how you choose to operate the activity.
The idea of this activity is to have learners justify their views on a particular issue. On your classroom wall, cupboards etc, you should stick up a sign on one side of the room which reads ‘AGREE’ and a sign on the other which reads ‘DISAGREE’. Learners should then be given a series of statements with blu-tac on the back, which they have to place between these two signs to indicate their degree of agreement with what is written on that piece of paper. However, the caveat is that they have to give a reason for the placement of the statement.
Other learners who do not agree with the first participant may move the statement to represent their views, but cannot do so without justification. The game can continue for as long as staff like – the length of time will depend on the level of interest generated by any particular topic.
There are two ways of approaching this game. The first is that staff prepare a series of statements about a given topic. This allows staff to control what aspects of an issue are discussed. The second approach involves learners writing statements of their own. 
Line debates
Line debating is a great way to introduce the idea of forming an argument for or against an issue or topic. It requires minimal preparation and because all learners offer points about a topic it becomes clear to learners how a larger argument might be formed. This is a great introduction to debating as learners do not feel as though they are under pressure as an individual. It is essentially a controlled discussion on a topic, which is something that already goes on in classrooms every day, in a less formalised way.
A line debate gets its name from its format, which involves learners standing in two lines facing each other. The physical positioning of the lines opposite each other helps to clarify the idea of proposition and opposition. Staff or a responsible learner should act as the chairperson. One side of the class should be given the title of proposition (for/in agreement with the statement) and the other, opposition (against/in disagreement with the statement). 
A topic should be given to learners and they are given them time (5 minutes or so) to think about any point that they might like to make (without thinking time, the debate can be slow to start).
The chairperson then asks for a point from the proposition followed by a corresponding point from the opposition. They then ask for the opposition to start off a point, followed again by a corresponding point from the opposite side.
The length of this task is at the discretion of staff. A really passionate debate might last a long time but if the topic has been exhausted, it can be cut short.

Technology

More and more staff have access to iPads and there are several free apps that can be used in conjunction with the teaching of this text.
iBooks

This allows you to download a digital copy of The Cone-Gatherers. Although this does cost money, the iBooks app allows you to search using key words or quotations and it will find the part of the text that they come from. By using a digital copy of the text, staff can project relevant parts of the text to aid whole-class discussion. 

Kindle

If you have a Kindle and an existing account with Amazon, you can access your kindle library using a free iPad app. This could be used in a similar way to iBooks.
Prezi

Prezi is an app that allows you to make and view presentations. This is referenced later in this document. Many learners will have access to Apple devices at home and could access class presentations on these as a revision tool.

Camera

The iPad camera allows you to take a screen grab photo. This could be done for any page of the text and then used with some of the apps available that act like an interactive whiteboard and allow staff and learners to annotate the text.
Additionally, the camera on the iPad could be used to photograph examples of learners’ responses, which can then be shared with the whole class and marked using the same smartboard style apps. This basically makes the iPad act like a visualiser.

Board Cam

Board Cam acts as a visualiser and interactive whiteboard and you are able to record videos of your ideas and analysis.
MyTube

MyTube is exactly like YouTube but allows you to download and keep video clips. This means that they can be viewed offline.
Textual analysis of prose – ‘the bigger picture’
Robin Jenkins – the author’s background
Before reading the novel, it is useful for learners to gain some understanding of the author’s background. This need not take up too much time but is quite important in this case as Robin Jenkins was a conscientious objector and spent time working for the Forestry Commission during World War II. The treatment of the conscientious objectors in the novel and the experiences of Calum and Neil working in the forest may well have been informed by Jenkins’ own experience. 
Activity: Paired reading
The following web link gives a potted biography of Robin Jenkins. Learners could engage in a paired reading activity (described above).
http://www.bbc.co.uk/bitesize/higher/english/cone_gatherers/background/revision/1/
Additionally, there is a foreword to the novel written by Iain Crichton-Smith which could be used in a similar way. On the iPad version, there is a foreword by Paul Giamatti, although this deals more with the novel as a piece of art and focuses less on author background.
In post-activity discussion, the pertinent points that learners should have picked up on are listed below and staff should lead discussion in this direction:
· registered as a conscientious objector in World War II
· worked for the Forestry Commission from 1940–1946

· pacifist = someone opposed to war and violence

· concerned with the concept of evil in his work.
Activity: Listening
The following link is to an episode of an STV programme called Off The Page and features Robin Jenkins talking about his life and works. It lasts for 25 minutes. This could be shown to learners, followed by a discussion of what they have learned about Jenkins using think, pair, share or clock partners.
http://www.youtube.com/watch?v=QJrk__z2RaE
To make things easier for staff there is downloadable software called YouTube Downloader that lets you download YouTube clips as video files. This is helpful as no internet connection is required for viewing them. The software can be downloaded from this website: http://installldownload.com/d/.
There is also an iPad app called MyTube Free available from the App Store at no cost that allows you to download clips to your iPad.
Activity: Introduction to Jenkins – short story Flowers
If time allows or as a homework task, learners could read the Robin Jenkins short story Flowers.
Practitioners will probably want to take a “light touch” approach but the story could be explored further if time allows. Possible discussion points for staff to focus on with learners are indicated below.
· The natural, idyllic island setting – representative of the Garden of Eden?

· Isolation of the character of Margaret from other children – why doesn’t she fit in?

· Effect of intrusive reminder of war on the peaceful setting (looking at language describing the planes).
· Blind patriotism of Miss Laing as representing the older generation’s view of war.
· Recurring references to the colour red as symbolic of hidden danger in the setting.
· The flowers being representative of the soldiers.
· Margaret’s rebellion (like Eve) as she is tempted down to the water.
· Margaret’s experience with the adder and her surprise at finding she has something in common with the enemy (red blood) – snake representative of Germans.
· The yellow flower as symbol of peace.
· Birds as harbingers of death or danger.
· The men with their faces blown off are symbolic of the facelessness and futility of war.
· Margaret’s naiveté in approaching the dead soldiers.
· The moment of Margaret’s loss of innocence when she crushes the flower in her hand.
Additionally, learners could work in pairs with highlighters to pick out examples of literary techniques.
Looking at this short story should help learners to appreciate Jenkins’ view of nature and also of war as being destructive of this and of innocence in general.
Plot and key incidents
There are bullet-pointed summaries of the novel in four different parts given below. Co-operative learning techniques could be used to help generate ideas and facilitate fuller discussion on the key incidents in the plot staff would like learners to pick up on.
Chapters 1–4

· We first meet Calum and Neil – learn that Calum is hunchbacked and that Neil has sacrificed his own happiness to care for his brother.
· Calum is very comfortable in nature and feels great compassion for animals.
· We learn that he has upset Duror the gamekeeper by releasing rabbits from snares.
· Duror wants the two brothers out of the wood and hates them – feels an obsessive sort of hatred towards Calum in particular because of his deformity.
· We learn that Duror’s wife Peggy is obese and bed-ridden – his domestic situation is desperately unhappy and goes some way to explaining his hatred towards Calum.
· Lady Runcie-Campbell is the estate owner and she asks Duror to organise a deer drive for her brother.
· Duror comes up with a plan to use the deer drive to his advantage – he will use the brothers as beaters. 

· Knowing that Calum will react adversely to witnessing the killing of deer, Duror hopes that this will make him act up in some way and lead to them being sent away from the estate.
Chapters 6–9

· Duror approaches the brothers about taking part in the deer hunt.
· He is embarrassed that he is not as able at tree climbing as Calum.
· Neil initially refuses to participate, saying that Lady Runcie-Campbell has no right to give them duties other than cone-gathering.
· Calum says he will try his best.
· Duror has a nightmare about his wife being attacked and is heard shouting out her name by the other estate staff.
· During the deer drive Calum runs out to try to protect the deer and throws himself onto a wounded one, trying to comfort it.
· Calum is covered in blood.
· Duror runs out and cuts the deer’s throat, which disturbs the shooting party.
· Lady Runcie-Campbell says that the brothers will have to go but her son, brother and Tulloch all defend them.
· The brothers visit Lendrick and everyone treats them with respect.
· This is in contrast to how the conscientious objectors are treated.
· Lady Runcie-Campbell takes Duror to the doctor in Lendrick but refuses to give Calum and Neil a lift home when her son Roderick suggests it.
· Duror is fine physically but the doctor says he is suffering mentally and emotionally.
· We learn that he was only married to Peggy for three years when she became ill.
· We also learn that Calum and Neil’s mother committed suicide shortly after the former was born.
Chapters 10–12

· Lady Runcie-Campbell visits Peggy out of a sense of obligation as a Christian and an aristocrat.
· Roderick sneaks out with cake to the woods to visit the cone-gatherers but doesn’t get that far because he observes Duror spying on them – he thinks Duror is evil.
· There is a huge storm, which is dangerous for Calum and Neil working in the forest.
· They decide to go to the estate family’s beach hut (which is more comfortable than the one they live in).
· The light a fire and Calum plays with an old doll of Sheila’s.
· Lady Runcie-Campbell and her children arrive and she is angry to find them there, sending them back out into the storm.
· Tulloch decides to replace the brothers with two conscientious objectors.
· Neil and Calum say they will work out the week but Neil says he will stay longer if Lady Runcie-Campbell apologises.
· Neil observes that she was more concerned about her dog’s welfare than theirs.
Chapters 13–16

· Roderick questions his mother’s behaviour towards the two brothers.
· She says he has to act more like someone of his class and background.
· Duror makes up a story about Calum behaving indecently with Sheila’s old doll.
· Lady Runcie-Campbell isn’t happy about having conscientious objectors on the estate as she views them as cowardly.
· Lady Runcie-Campbell thinks that Duror may be losing his mind.
· Roderick goes to the forest, climbs a high tree to try and emulate the brothers (whom he admires) but gets stuck.
· Lady Runcie-Campbell sends for Calum and Neil to come and help but Neil refuses unless she comes to ask them in person.
· When she gets near to where they are, she hears a gunshot.
· She sees Duror walking away and also sees Calum’s dead body hanging upside down in a tree, having been shot by him.
· She hears a further shot and realises Duror has committed suicide.
· The novel ends with her on her knees at the foot of the tree.
Activity: Key incidents
There are three key incidents that occur in The Cone-Gatherers and the novel is structured around these:
· the deer drive – Chapter 6 (79–100) 
· the storm scene – Chapter 11 (151–163)
· Duror’s murder of Calum followed by his own suicide – Chapter 16 (208–223).
There is a set of four generic questions provided here to facilitate discussion of each key incident immediately after reading each section using think, pair, share. This involves learners working in groups of four. They should be sitting around a table with two learners facing the other two. Each learner should establish who their shoulder partner is (the person to their left or right) and also who their face partner is (the person opposite). Learners should work through the four questions initially with their shoulder partner, ensuring they arrive at a consensus on each one. They should then be given time to share their collaborative response with their face partner, meaning that the ideas of all four members of the group about each key incident have been shared.
As a way of taking this further, learners could then discuss responses with clock partners. Given that there are four discussion points for each key incident, a different question could be discussed at each of the four timeslots. Learners should be given a blank clock face and before the activity begins, should circulate the room and make dates with different learners for each time (3, 6, 9 and 12). They must not make dates with learners in their existing groups. Staff should then call out a time and a question number, and give learners a few minutes to discuss each one. If learners are struggling to fill all four timeslots, they can ‘double date’ with three in a discussion group.

Key incident discussion points
1. What has led to this incident taking place? 

2. Which characters is this incident significant for and how does it affect our view of them?

3. What impact will this incident have on the characters for the rest of the novel?

4. How does this incident contribute to Jenkins’ themes of conflict, religion and/or nature?

To explore each incident further, understanding questions for learners to answer on each incident are provided here. These could be set for homework to allow learners to work through them individually but answers could be shared collaboratively in class using the techniques outlined above. Marking guidelines are provided in Appendix 1.
Key incident 1: The deer drive
Re-read Chapter 6 (pages 79–100) and answer the following questions.
1. What is Duror’s intention in drafting in the brothers to help with the deer drive?

2. What is the effect of Duror’s dream about Peggy at the start of the chapter on our understanding of his mental anguish?

3. How does the appearance of the two cone-gatherers affect Duror’s mood?

4. How does Jenkins reinforce Duror’s mood throughout the chapter? Provide textual evidence for your response.
5. How are the brothers viewed by the other estate employees? Provide textual evidence for your response.
6. ‘Calum was no longer one of the beaters; he too was a deer hunted by remorseless men.’ (88) Describe Calum’s actions at this point in the chapter. 

7. How do Duror’s subsequent actions contrast with those of Calum? 
8. To what extent has Duror’s plan been successfully executed?

9. What effect does the deer drive have on how Duror is viewed by those who witnessed it?

10. What is the reaction of Lady Runcie-Campbell to the events of the deer drive? Think about how she views (a) Calum and (b) Duror.
11. On page 92 Duror realises what makes him hate Calum so fiercely. Describe in your own words the realisation that he comes to.
12. Why do you think Tulloch defends the brothers and Calum’s actions in particular?

13. How does Roderick successfully change Lady Runcie-Campbell’s mind about sending the brothers away from the estate?

14. On page 99 Duror outwardly defends Calum to Lady Runcie-Campbell. What is the real reason for him agreeing to them staying on the estate? Use your own words as far as possible.
15. To what extent do you think Lady Runcie-Campbell’s decision to let them stay is influenced by her religious beliefs?

Key incident 2: The storm
Re-read Chapter 11 (pages 151–163) and answer the following questions.
1. In your own words describe Calum’s feelings ahead of the storm. 
2. How do they contrast with those of his brother?

3. Why do you think Neil gets so frustrated with Calum here?

4. Why do the brothers decide to go to the beach hut?

5. Why is Calum unhappy about Neil’s decision and what does this say about his level of maturity?

6. In your own words describe why Neil ‘sobbed’ (156).
7. Why does the beach hut represent ‘humanity’ (156) to the brothers?
8. What reasons does Neil give for coming into the hut without permission?

9. What is Neil’s attitude towards Lady Runcie-Campbell and her children?

10. What do you think attracts Calum to the broken doll?

11. How does Neil feel when Lady Runcie-Campbell finds them in the hut?

12. How does Lady Runcie-Campbell react to seeing Calum?

13. How does the attitude of Sheila towards the cone-gatherers contrast with her brother’s?

14. Why is Lady Runcie-Campbell so angry at the brothers’ intrusion?

15. Why is she so concerned about Roderick’s pity for the two brothers?
Key incident 3: Duror’s murder of Calum followed by his own suicide 
Re-read Chapter 16 (pages 208–223) and answer the following questions.
1. Explain briefly the events that lead up to Graham being sent to speak to Calum and Neil.
2. Why is Graham so displeased about being sent to speak to the brothers?

3. Why does Graham lose patience with Neil?

4. What are Neil’s objections to helping Roderick get down from the tree?

5. What is the difference between Neil and Graham’s attitudes towards Lady Runcie-Campbell?

6. How does Graham try to convince Neil to come with him?

7. How does Duror react to the news of their refusal to help?

8. What signs are there that he is going to confront them violently?

9. How does Lady Runcie-Campbell react to their refusal?

10. How does she react when she hears that Duror has gone after them?
11. What does this tell us about her assessment of his mental state?
12. What explains her frantic journey through the forest apart from concern for her son?

13. Why does she fail to feel anger towards the cone-gatherers?

14. Why is she most concerned about Roderick when she hears the gunshot and assumes Duror has harmed the cone-gatherers?

15. Explain as far as possible why Lady Runcie-Campbell feels a mixture of pity, hope and joy when she sees Calum’s dead body.
Setting

Activity: Collage posters and expert gallery tour
Following reading of the entire text learners should explore different aspects of the setting in groups, creating a collage poster to highlight the ways in which these are developed in the novel.
The setting of this novel can be divided into five categories:
· historical
· social
· political
· spiritual
· locational.
There are guidelines provided below for the exploration of each category. Posters should contain images, quotations, key words etc. These can then be displayed in the classroom for the duration of the study of the novel. They should therefore be eye-catching and colourful. Five different colours of A3 paper should be provided if possible and learners should be told to write their setting category in large letters in the centre of the page, with their additional content to go around this.
Once each group has made their collage posters, the class should engage in an expert gallery tour (as outlined earlier) where new groups (comprising a member from each of the previous groups) move around the room to each group’s poster, where it is presented to them by that group’s representative. Every member of the group is therefore given a chance to present their ideas and each learner is exposed to presentations on all the different setting types.
	Group 1: Historical setting
You should think about what is happening outside the world of the novel – World War II – and how it affects the characters in the novel (Tulloch, Lady Runcie-Campbell and her family).
We know that Robin Jenkins was a pacifist. How does his negative view of war come across in the novel? Think about the idea of a waste of human life.
The novel also deals with human evil and the ability humans have to inflict pain and suffering on each other. At one point, Duror seems to sympathise with the Nazis’ treatment of the disabled. How does this link to his prejudice towards Calum and his feelings about his wife?


	Group 2: Social setting
You should think about the clear social hierarchy in the novel. The Runcie-Campbells represent the upper-class landed gentry who have a very clear but old-fashioned way of looking down on the world. There is a concern among them that the war will change things socially. Roderick is the exception as he looks up to the brothers, instead of the other way round.
The brothers Neil and Calum represent the other end of the social scale and are looked down on. Both social classes have pre-conceived ideas and prejudices about the other.
Lady Runcie-Campbell struggles in the novel with the conflict between her social class and her religious beliefs. Neil is very proud and sees social difference as very unjust, particularly in a time of war. He thinks that war will change people’s social outlook.

	Group 3: Political setting
You should be looking at the inclusion of conscientious objectors in the novel. We know Jenkins was a conscientious objector working for the Forestry Commission during World War II. Why do you think he includes conscientious objectors in the novel as minor characters?
Think about how the conscientious objectors are treated in the novel and why this is. How does Neil treat them? How are they viewed by Lady Runcie-Campbell? How do the conscientious objectors treat Calum?

Think also about Duror and the fact that he was turned away by the military. Why might this have been a disappointment to him besides meaning he was unable to serve his country?

	Group 4: Spiritual setting
You should think about the religious references that run through the novel. The struggle between good and evil throughout the novel is a religious concern in general (heaven vs hell etc), eg Calum vs. Duror.
Think also about characters like Lady Runcie-Campbell, who tries to live her life like a good Christian but struggles to given her rank and sense of superiority over others. Neither Neil nor Duror believe in God – why might this be? Calum has a very accepting belief of heaven and God – what might explain this? 

	Group 5: Locational setting
The majority of the novel takes place in the forest. Nature plays an important part in the novel. Think about how the characters of Calum and Duror feel in the forest – the setting has a very different effect on each of them. Why is this?

They also have a very different view of animals. How is this shown in the novel?

How does this link to what is happening elsewhere in the world?


Characterisation

The character work provided here will focus on the five main characters in the novel, although other minor characters may be explored if time allows. These characters are:
· Calum

· Neil

· Duror

· Lady Runcie-Campbell

· Roderick.
Activity: Graffiti

Following reading of the novel, learners engage in a graffiti activity with the five main characters as the focus. They should be asked to think about character traits, actions, key moments, appearance etc. This will allow for hand-outs with the general ideas from the class about each character to be shared with everyone. See Appendix 2 for an example of how this works.
Activity: Character debate
Learners engage in a debate about the characters using the following statements as starting points. This will allow learners to evaluate where their sympathies lie and to think through each character’s traits and actions. Learners are encouraged to write statements of their own. The debates could take two forms – either a line debate or a degree of agreement (outlined previously).
These are only examples of statements that could be used as a springboard for discussion:
· Duror is a character with whom the reader feels a great deal of sympathy.
· Lady Runcie-Campbell was right to be offended when Calum and Neil used her beach hut.
· Neil’s pride makes him his own worst enemy.
· Roderick has a duty to his parents to behave more like a member of his social class.
· Duror’s suicide at the end of the novel was a selfish act.
· Calum is responsible for the deer drive fiasco because he ignored Neil’s instructions.
· Neil was wrong to ignore the conscientious objectors in Lendrick.
· Lady Runcie-Campbell is essentially a good Christian.
For line debates, these statements should be shared with learners beforehand and they should be assigned a side, either agree or disagree, to allow them to form arguments. For a degree of agreement debate the statements should be printed or written on pieces of paper to be used in a more spontaneous debate where the statements are unseen and learners can decide what their view of each one is.

Activity: Representation
Representation is a term used in media studies that means 'the way in which people or places are presented'.
Visual representations of people and places form a large part of the audience's view of a character. If a filmmaker wants to show that a character is evil, they are often associated with dark colours, bad weather etc. Equally, if a filmmaker wants to portray the fool in a character, they use light colours and a more tranquil setting.
Starter task: This should be a whole-class activity at the board. The board should be divided into two halves. One should be labelled 'GOOD' and the other 'EVIL'. Learners should be invited out in turn to contribute to a drawing of a good character and an evil character. They should be instructed to use exaggerated features if necessary. The quality of drawing is unimportant – stick men will suffice. It is what the image is representative of that is important.
The elements of each drawing should be as follows:
· eyes
· mouth
· hair
· body
· props
· background
· weather.
There should then be a discussion about what makes one character appear good and the other evil. To give learners a starting point, it can be useful to show them images of the same actor/actress in two very different film roles. A good example is Johnny Depp in Sweeney Todd vs his role in Finding Neverland. Film stills are available on Google images.
Learners should be asked to think about how they would represent the characters of Duror (evil) and Calum (good) if they were to produce a film adaptation of the novel. They should be asked to draw the character in the setting of the forest, bearing in mind how each character responds to that environment. Their drawings should be accompanied by labels on each element (same list as above) to justify their choices.
These could be shared with other learners using a variety of co-operative learning techniques, eg think, pair, share. Drawings could even be completed as a group and then shared using expert gallery tour or one stay, three stray activities.
If time allows, this activity could be revisited after the character analysis task, and quotations could be used as evidence for the ‘good’ and ‘evil’ in the characters of Calum and Duror. Learners could be encouraged to gather additional textual evidence for each character as a revision or homework task.

Activity: Character analysis
The following tables allow learners to analyse character in terms of their first impressions, how the character develops and also their final impressions of each. Using key quotations from the novel, learners are encouraged to analyse how Jenkins has characterised each one with his language.
This could be done in pairs or groups, possibly with one stay, three stray used for learners to share their ideas with the rest of the class. This would operate most successfully if groups were given a single character to focus on each time. In groups, learners would complete the grid for a character. Then, one learner would remain at the table, a second would move on one table, a third would move on two tables and a fourth would move on three tables. The learner who remained at the table would share the group’s ideas with the three inherited members. They would then report back to their home groups. Each new character grid would also mean a change in who stays and who strays, meaning that learners have a chance to work with lots of different people in the room.
Character analysis tables
Use the following tables to analyse the five main characters in The Cone-Gatherers in terms of the following three things:
· what your first impressions of the characters are

· how the character develops

· what your final impressions of the characters are.
Calum

	Quotation
	Character trait
	Explanation

	For Calum the tree-top was interest enough; in it he was as indigenous as squirrel or bird.
	At one with nature
	The word ‘indigenous’ suggests that he is native to the forest and the simile compares him to the animals that are

	His face was chuckling to them and his sunburnt face was alert and beautiful with trust.
	
	

	Calum shivered: he knew and feared death.
	
	

	Calum, demoralised as always by hatred, had cowered against the hut, hiding his face.
	
	


	Calum represented pity so meek as to be paralysed by the suffering that provoked it, ought to be regretted but never despised.
	
	

	... he still whimpered and cowered … (Calum as Duror comes to tree)
	
	

	Calum no longer was one of the beaters; he too was a dear hunted by remorseless men. Moaning and gasping, he fled after them, with no hope of saving them from slaughter.
	
	

	Screaming in sympathy, heedless of the danger of being shot, Calum flung himself upon the deer, clasped it round the neck, and tried to comfort it.
	
	

	His arms were loose and dangled in macabre gestures of supplication. Though he smiled, he was dead.
	
	


Neil
	Quotation
	Character trait
	Explanation

	We’re human beings just like them. We need space to live and breathe in.
	
	

	To look after his brother, he had never got married, though once he had come very near it: that memory often revived to turn his heart melancholy.
	
	

	The constant sight of the mansion house chimneys, reminding him of their hut, which to him remained a symbol of humiliation.
	
	

	Haven’t we got the right to keep ourselves alive? Is the Lady like the rain, and the thunder and lightning that we should be forced to flee from her as well?
	
	

	A lifetime of frightened submissiveness held it down.
	
	

	We could have perished in the storm for all she cared. Was that not murder?
	
	

	With moans and yelps of lamentation like an animal his brother was struggling along that branch to try and reach him.
	
	


Duror
	Quotation
	Character trait
	Explanation

	... in an icy sweat of hatred, with his gun aimed all the time at the feeble minded hunchback grovelling over the rabbit. To pull the trigger, requiring far less force than to break the rabbit’s neck, and then to hear simultaneously the clean report of the gun and the last obscene squeal of the killed dwarf would have been for him, he thought, release too, from the noose of disgust and despair drawn, these past few days, so much tighter.
	
	

	He could have named, item by item, leaf and fruit and branch, the overspreading tree of revulsion in him; but he could not tell the force which made it grow.
	
	

	Since childhood Duror had been repelled by anything living that had an imperfection or deformity or lack: a cat with three legs had roused pity in others, in him an ungovernable disgust.
	
	


	... what Duror heard was a roaring within him, as if that tree of hatred and revulsion was being tossed by a gale.
	
	

	Do you really, he thought, see this tree growing and spreading in my mind? And its fruit madness?
	
	

	He was like a tree, still showing green leaves; but underground death was creeping along the roots.
	
	

	… rushing upon the stricken deer and the frantic hunchback, he threw the latter off with furious force, and then, seizing the former’s head with one hand cut its throat savagely with the other. 
	
	

	… there by the dead deer he understood … why he hated the hunchback so profoundly and yet was so fascinated by him. For many years his life had been stunted, misshapen, obscene, and hideous; and this misbegotten creature was its personification.
	
	


	But the hunchback in some dreadful way had become necessary to him … His going therefore had to become a destruction, an agony, a crucifixion.
	
	

	The result was a revulsion against the doctor’s reiterated philosophy of endurance … he felt in a mood for murder, rape, or suicide.
	
	


Lady Runcie-Campbell
	Quotation
	Character trait
	Explanation

	… without seeing them … had issued an order … that they were to be treated with sympathy.
	
	

	... this is no time for playing Sir Galahad.
	
	

	You see, I know that the little one is an evil person.
	
	

	What is the meaning of this?
	
	

	... she knew that somewhere, on her beloved promontory, Duror, with his face shattered and bloody, lay dead.
	
	

	... as she wept pity, and purified hope, and joy, welled up in my heart.
	
	


Roderick
	Quotation
	Character trait
	Explanation

	We didn’t treat them fairly.
	
	

	Human beings are more important than dogs.
	
	

	Duror was a barrier he could not pass.
	
	

	Roderick knew that the struggle between good and evil never rested: in the world, and in every human being, it went on. The war was an enormous example. Good did not always win.
	
	


Themes
Learners should explore the presentation of the three main themes in the novel. The exploration of themes allows learners to also explore/revisit other elements of the text such as characterisation and symbolism.
The three themes learners should focus on are:
· conflict
· religion
· nature.
Learners should be encouraged to work through the themes of the novel in groups, presenting to the rest of the class. It is suggested here that groups use www.prezi.com to create a presentation for the class and therefore whole-class presentation is probably the most suitable method of sharing ideas, but this could easily be done as an expert gallery tour or one stay, three stray. If the class have access to iPads, then presentations can be accessed and edited using a free Prezi app so this could work well in a smaller group situation.
Prezi is a presentation tool that is a bit like Microsoft PowerPoint except that it is visually more appealing and allows learners to show how ideas are linked up. The whole presentation is visible as a map and learners can zoom in and out of ideas and navigate their audience through it. Another benefit to Prezi is that multiple users can edit the same presentation provided they share log-in information, and presentations can be easily shared with a web link. Learners could be given access to all of the finished presentations with ease with a list of web links but equally, Prezis can be printed as PDF documents.
Staff are able to sign up for a special education account that allows greater storage in the online account. All that is needed to sign up is an email address linked to an educational establishment.
There are some videos available online which demonstrate how to use the software and some learners may already be familiar with how it works. As with standard PowerPoint software, users can insert images and links to videos etc.

https://prezi.com/support/ (video tutorial)
https://prezi.zendesk.com/entries/23448918-Get-Started-with-Prezi#navigate (written instructions)
There are links to how to create more advanced presentations on the main support page but the most basic instructions should suffice to allow learners to collaborate on a presentation on the novel’s themes.

This task should allow for assessment of group presentation skills. All learners must participate orally in the presentation to the rest of the class in order for this to be effective. 
Each theme can be divided up into two to allow learners a more focused and in-depth exploration of each one.
Conflict
· Conflicts within the novel – social, prejudicial, conflicts of conscience etc.

· Conflicts outwith the novel – the war in the background, how it affects different characters, the issue of conscientious objectors etc.

Nature
· The beauty of nature – regeneration of cones, description of the forest, Calum’s affinity with it, symbolism of Calum as ape-man in his purest, uncorrupted form etc.

· The cruelty of nature – Peggy and Calum’s afflictions, Duror’s evil, the issue of death, link to the key incidents of the deer drive and the final chapter etc.

Religion
· Religious symbolism in the novel – the forest as Eden, Calum as Christ, Duror as devil, Calum’s murder at the end of the novel as crucifixion etc.

· Religious beliefs of characters – Lady Runcie-Campbell’s struggle with her class vs her Christianity, Calum’s childlike belief in heaven, Duror and Neil’s lack of faith and explanation for this etc.

Textual analysis of prose – ‘the nitty gritty’
The following is a set of suggested strategies and success criteria to share with learners for the textual analysis of prose. Also included are examples of analyses, some more successful than others, and some examples from the text for learners to test out their skills. As further practice, learners could be given critical analysis materials, which may already exist in centres.
Some general points about analysis questions:
· The questions posed will always give some sort of focus for the analysis, eg ‘Explain how the writer uses word choice to express his contempt for …’

· Analysis should be detailed and specific to the given context and question focus. Generic analysis will not address the demands of specific tasks.
· Equally, simply stating which technique has been used will score nothing at Higher level.
Grids which could be used on an interactive whiteboard for learners to practice responses or for staff modelling are provided in Appendix 3.
Learners could also work through the responses using the co-operative learning strategy ‘placement’. As described earlier, in this strategy learners, in groups, are given an A3 sheet that has been divided up to give each learner an individual space and also has a common space where learners can combine their individual responses into one collaborative response. A blank placement sheet is given in Appendix 4. Learners will work in groups of four ideally, although this can be altered and the number of available boxes on the placement sheet changed. Learners should be given the examples provided for each type of imagery below. Ideally, staff will model good practice for responding to each type of question using the blank smartboard template provided. 
The examples for each type of technique should be provided to learners either on a hand-out or on the board. Learners should be given 5 minutes or so to work individually on a response in their section of the A3 sheet. After those 5 minutes are up, learners should take it in turns to share their individual responses before coming up with a collaborative response in the centre of the sheet. These sheets can then be projected using a visualiser or an iPad and some of the apps outlined in the technology section of this resource. Some of the best examples from the class could be photocopied and used as hand-outs.

Imagery

Learners will need to be familiar with the terms simile, metaphor and personification. Although the three function in different ways, there is a single template through which they can be analysed.
Simile: A comparison of two things using ‘like’ or ‘as’, eg ‘she turned as white as a sheet’.
Metaphor: A comparison of two things by saying that one thing is the other, eg ‘she was a shadow of her former self’.
Personification: When an inanimate object is given human qualities, eg ‘the wind howled around her’. 

In order to analyse imagery, learners need to ask themselves the following question, which then becomes the basic structure for their answer (see table below):
What is being compared to what and why?
	Identify technique
	The writer uses [metaphor/simile/personification] to …

	What?
	compare …

	What?
	with …

	Why? (must link to focus of question) 
	which shows …


Modelled response
‘It was a good tree by the sea-loch, with many cones and much sunshine; it was homely too with rests among its topmost branches as comfortable as chairs.’ (p. 7)
Question: Explain how Jenkins uses imagery in the opening paragraph of his novel to create the impression of the forest as an idyllic setting.
	Identify technique
	Jenkins uses the simile ‘as comfortable as chairs’ to

	What?
	compare the branches of the tree

	What?
	with a comfortable chair

	Why? (must link to focus of question) 
	which creates an idyllic setting as it suggests that those who work in the tree feel at one with nature as though they were in their own home and the overall initial impression of the setting is therefore a positive one


Unsatisfactory responses
	The writer uses a simile to create an idyllic setting
	X 0 credit awarded for merely identifying a technique and repeating the question

	The writer uses a simile to help you get a better picture in your head of what it is like
	X A commonly used, generic response to imagery questions which could apply to any example and therefore scores 0

	The writer compares the branches to chairs, which suggests they are comfy
	X No specific reference to the focus of the question nor to which technique of imagery has been employed by the writer


Here are further examples of imagery from the opening pages of the novel that contribute to the idyllic setting (same focus as worked example) and which learners could work through using the above structure:
· ‘thrilling as a pipe lament across the water, daylight announced it must go’ (p. 8) 
· ‘Dusk like a breathing drifted in among the trees’ (p. 8) 
· ‘all the magnificent sombre harmonies of decay, became indistinguishable’ (p. 8) 
· ‘The scent of the tree seemed to strengthen with the darkness, until Calum fancied he was resting in the heart of an enormous flower’ (p. 9) 
Word choice
Learners will need to be able to analyse the choice of vocabulary made by the author and its impact on meaning.
As with questions on imagery, responses to questions on word choice should be specific to the given focus of the question.
In order to answer word choice questions, learners need to understand two basic principles of semiotics. The analysis of word choice essentially becomes one of denotation vs connotation:
denotation: the literal meaning of a word, its basic definition.
connotation: an idea or feeling which a word invokes in addition to its literal or primary meaning.
In order to get learners to understand the idea of denotation vs connotation, they can try making up tables like the ones below, where words with the same basic meaning are compared.
For the two examples given, the focus is the degree of comfort suggested by the words used to describe the temperature.
	Word choice example
	Denotation
	Connotation

	Chilly
	Cold
	Suggests a mild discomfort

	Freezing
	Cold
	Suggests increased discomfort and possible danger

	Perishing 
	Cold
	Hypothermic coldness that can cause death; extreme discomfort


	Word choice example
	Denotation
	Connotation

	Warm
	Hot
	A pleasant, comfortable heat

	Boiling
	Hot
	Heat that causes discomfort such as sweating and airlessness

	Blistering 
	Hot
	Heat that can harm and cause the skin to break; extreme discomfort


Learners can make up their own tabulated examples with a focus on an increased degree of intensity using denotations such as good, bad, raining, sunny, happy, sad, angry etc.
As with imagery, there is a question that learners can ask themselves which then frames the structure of their response:
What word has the writer chosen, what word could they have used instead and what impact does the writer’s choice have on understanding, impact, emotion etc.?
	What word?
	The writer’s choice of [quotation] …

	What alternative?
	to show …

	What does it add? (must link to focus of question)
	has connotations of …, which suggests/show/increases the reader’s understanding of … 


Modelled response
‘But now the wood was invaded and defiled’ (p. 18)
Question: Explain how Jenkins uses word choice to show the strength of Duror’s feeling at the brothers’ presence in the forest.
	What word?
	Jenkins’ uses the word ‘defiled’

	What alternative?
	to show that Duror does not like the brothers being in the forest

	What does it add? (must link to focus of question)
	‘defiled’ has connotations of a perversion of something innocent and pure, and shows that Duror feels that the damage done by the brothers’ presence in the woods is irreversible, which is an extreme view


Unsatisfactory responses
	The writer uses word choice when he writes ‘defiled’
	X Quotation only = 0 credit

	The writer shows that Duror doesn’t like the brothers and finds them disgusting
	X No quotation therefore analysis is unfocused and discussion of connotations not possible

	The writer’s word choice of ‘defiled’ helps you get a better impression of how strong Duror’s feelings towards the brothers are
	X Generic analysis of any example of word choice and therefore 0 credit; also, just repeats the question


Here are further examples of word choice from the opening chapter of the novel that show the strength of Duror’s feelings towards the brothers (same focus as worked example) and which learners could work through using the above structure:
· ‘Duror was alone in his obsession’ (p. 18)
· No one else found their presence obnoxious’ (p. 18)

· ‘an accumulated horror, which the arrival of these cone-gatherers seemed at last about to let loose’ (p. 19)
· ‘he felt he was leaving behind him in that hut something unresolved, which would never cease to torment him’ (p. 22)
Sentence structure
Learners will need to have an understanding of three different categories of sentence structure in order to successfully analyse techniques which fall under this heading:
· sentence length
· sentence type/punctuation/formatting
· sentence patterns.
Sentence length
Short: sentences kept deliberately short for impact or to emphasise the sudden realisation of something, eg ‘He was dead.’

Long: the length of a sentence can be drawn out to emphasise how a character is feeling, eg bored, overwhelmed etc, or the length of what is being described, eg a journey: ‘Her journey home was a long one as she passed through towns, cities, villages and fields, each dulled by the evening mist with pylons, disused vehicles, lonely cows and sheep littering the countryside.’

Series of short sentences: can be used to build tension as information is drip fed to the reader, eg ‘It was him. The man from the bank. He had found her.’

Sentence type/punctuation/formatting

Command: when the writer gives the reader an instruction, thus involving them in the text, eg ‘Imagine you are on a desert island.’

Rhetorical question: when the writer poses a question that does not require a response but is designed to make the reader think, eg ‘Why is it that so many of us take our health for granted?’

Parenthesis: when the writer adds additional information or elaborates on a point and indicates this using punctuation, eg brackets, commas, dashes etc, on either side of the extra text, eg ‘The man – the one in the red coat – was grinning from ear to ear in the photograph.’

Exclamation mark: can be used to show surprise, anger, excitement, eg ‘You have ruined everything!’

Formatting: italics, bold and underlining can all be used to emphasise a particular word or phrase, and this can change the way a sentence is read, eg ‘He hated her with a passion.’

Sentence patterns
Listing: when a list of things is given to emphasise how much of something there is or to emphasise negative/positive points about something, eg ‘She hated school because of the pupils, the lunches, the teachers, the corridors, the smelly toilets and the general atmosphere of the place.’
Repetition: when a word or phrase is repeated to give that phrase particular attention, eg ‘She loved him. She loved his smile, she loved his kind nature and she loved his capacity to see the good in everyone.’

Inversion: when the order of a sentence is rearranged to shift the focus and make certain words/ideas more prominent, eg ‘Three times she had stopped what she was doing to tell the class to be quiet.’

To analyse sentence structure, learners should ask themselves the following question, which then becomes the structure for their response:
What technique has been used, how does this technique work in general and how does it work in this particular context?
	What technique is used?
	The writer uses [technique] when he/she writes [quotation] 

	How does it work?
	This technique is used to [effect]

	How does it work in this context? (must be linked to focus of question)
	and here is used to show, highlight, emphasise etc [focus of question]


Modelled response
‘More sudden and swifter than hawks, and roaring louder than waterfalls, aeroplanes had shot down from the sky over the wood …’ (p. 7)
Question: Explain how Jenkins uses sentence structure to highlight the amount of activity in the forest in the opening of his novel.
	What technique is used?
	Jenkins uses inversion in ‘more sudden and swifter than hawks … aeroplanes had shot down’ to highlight how much activity there is in the forest 

	How does it work?
	Inversion is used to shift the emphasis on to a particular part of the sentence

	How does it work in this context? (must be linked to focus of question)
	and here it is used to emphasise that the movement and noise of the planes are striking to Neil before the planes themselves, showing how much activity is going on around him and that they are an assault on his senses


Unsatisfactory responses
	The writer uses sentence structure to highlight the amount of activity in the forest
	X Simple repetition of the question = 0 credit

	The writer uses inversion to highlight the amount of activity in the forest
	X Reference to technique only therefore 0 credit

	The writer’s use of inversion is effective because it emphasises the first part of the sentence
	X Generic analysis that could apply to many examples of sentence structure and therefore 0 credit


Here are further examples of sentence structure from the opening chapter of the novel that highlight the amount of activity in the forest (same focus as worked example) and which learners could work through using the above structure:
· ‘The time came when, thrilling as a pipe lament across the water, daylight announced it must go’ (p. 8) parenthesis
· ‘Owls hooted. A fox barked.’ (p. 8) short sentences
· ‘He became an owl himself, he rose and fanned his wings, flew close to the ground and then swooped …’ (p. 9) listing
Tone 
The analysis of tone in prose will require learners to look at the contribution of language to the writer’s tone and therefore they will be required to look at imagery, word choice and/or sentence structure in these questions too. However, tone questions are often done badly.
To get learners thinking about identification of tone, they could be given examples on cards of commonly occurring types and asked to match these up with the example they think best suits each one.
	Sinister
	Sincere
	Despair

	The man crept up behind her and forced his hot, heavy breath into her left ear.
	She smiled at her newborn son, overwhelmed with a feeling of love and complete devotion.
	As the fighting drew to a close, she looked around to see that the town and people she had known and loved were barely recognisable.

	Angry
	Sarcastic/Ironic
	Humorous

	How could he stand there and expect to get away with it? He disgusted her.
	She was really looking forward to another evening spent in the company of the world’s leading expert in different uses for recycled tyres.
	She woke up that morning and realised that she looked like a stray cat dragged through a hedge backwards.


This would work well as a paired or group task. 
The main issue learners seem to encounter when answering tone questions is a failure to identify the given tone in their responses for fear of getting it wrong. 
The suggestions for structuring responses to analysis questions given already can be applied to tone questions, tailored to suit whichever category of technique has been used. The focus of the questions will relate to tone and learners will most likely be required to identify this themselves. 0 credit will be awarded for responses which do not explicitly identify what the tone is.

Comparison questions
As part of the assessment surrounding the Scottish set text critical reading part of the exam, learners will answer questions on a short extract from the given text and will be required to answer textual analysis style questions on the language used by the writer/poet/dramatist.
In addition, there will be a more heavily weighted question that will ask them to put the extract into the context of the whole text or a series of works by looking at how it compares and/or contrasts with the rest of the text or series of texts in terms of elements such as language, theme, characterisation etc.
Learners are likely to be asked to ‘discuss’ how the extract compares/contrasts and therefore their responses should take the form of a mini discursive essay.
A suggested format is given here, although learners could be given the opportunity to come up with their own structure first, perhaps in a collaborative activity.
	Identify the commonality or difference you are going to focus on (eg theme, central relationship, setting, characterisation etc)

	Give reference to an example from the given extract:
· relevant reference to idea, feature etc

· appropriate evidence from the text

	Give reference to an example from elsewhere in the text and say what is has in common or how it contrasts with previous example:
· relevant reference to idea, feature etc

· appropriate evidence from the text

	Give further reference to an example from elsewhere in the text and say what is has in common or how it contrasts with example from extract:
· relevant reference to idea, feature etc

· appropriate evidence from the text


Practice questions
Provided here are two sets of sample questions on two sections of the text. Marking suggestions are provided in Appendix 5.
The first set of questions is based on the extract starting on page 17 (iBooks 15) with ‘Hidden among the spruces …’ and ending on page 19 (iBooks 17) with ‘... seemed at last about to let loose.’ 
1. Analyse how Jenkins uses imagery in the opening paragraph of this extract to give the reader a sense of Duror’s personal torment.
2. Explain how Jenkins uses word choice to create a contrast between how Duror used to feel about the forest and how he feels about it now the cone-gatherers are working in it. (paragraph 4)

3. Analyse how Jenkins uses sentence structure to emphasise Duror’s isolation in his hatred for Calum. (paragraph 5)

4. How are the brothers viewed by other characters in the novel? (paragraph 5)

5. Identify and analyse language techniques used by Jenkins in the closing paragraph of this extract to emphasise the escalation over the years in Duror’s hatred for deformity.
6. With reference to this extract and to elsewhere in the novel, discuss how Duror’s troubled character is developed.
The second set of questions is based on the extract starting on page 174 (iBooks 144) with ‘“I came up to talk to you …’” and ending on page 176 (iBooks 145) ‘“They are not my cone-gatherers” he said sharply’.
1. Explain how Lady Runcie-Campbell’s language shows her disapproval of the cone-gatherers. (paragraphs 1–11)

2. Analyse the sentence structure and word choice used by Lady Runcie-Campbell and explain how it is designed to persuade Roderick to her point of view. (paragraph 14)

3. Analyse how Jenkins uses imagery in paragraph 15 to highlight the contrast in Lady Runcie-Campbell and her son.

4. Explain how Jenkins’ language in paragraph 18 shows that Lady Runcie-Campbell is getting increasingly frustrated with Roderick.

5. ‘They are not my cone-gatherers.’ Explain what Roderick means by this.

6. With reference to this extract and to elsewhere in the novel, discuss how the theme of class conflict is developed in this text.
Revision strategies 

By the time learners have worked through the exercises in this pack, they should have a fairly comprehensive set of notes which cover the main areas they will need to have a firm grasp of to succeed in this part of the exam. However, there are recap exercises and games which learners could engage in either at home or in class with each other to enable them to prepare for the exam.
Just a minute 
This has been referred to previously in the debating activities section. This could be used in a whole-class context or with learners working in smaller groups to recall what they know about the text. They could discuss what they know about different characters, themes, key incidents, symbolism etc. 
Setting and responding to questions
A good way for learners to firm up their knowledge and understanding of likely question types is for them to attempt to write some of their own. They could be given a section of the text and asked to write around five questions looking at different techniques. Learners could then swap with a partner, answering each other’s questions before returning them to the question setter for marking.

Sticky notes
In order for learners to retain some key quotations for use in the exam, they should be encouraged to write these on sticky notes and to stick them around their homes. This helps them to remember these in the exam and is less arduous than normal revision.

Flashcards
Learners could make flashcards (colour coded if possible) for the different elements of the text (theme, imagery, character etc). They could then test each other on these and could also use them at home to revise with family members.

The Cone-Gatherers: the game
If time allows and to lighten up exam preparation, learners could attempt to come up with games that might help them with revision and exam preparation. Examples could be a card game involving matching up common elements, quotations with character etc. There could also be a board game involving successfully answering questions on the text to make progress.

Autonomous learning groups
Learners could be encouraged to create groups outwith the classroom to meet up and discuss elements of the text. They could also be encouraged to set up a Facebook group dedicated to the text (made visible only to them for online safety) where they could help each other out with any questions they may have or share their own revision tips.
BBC content
The BBC Bitesize site for Higher English has notes on different elements of the text and also has a ‘test yourself’ facility which learners could use to check their understanding.

http://www.bbc.co.uk/bitesize/higher/english/cone_gatherers/
There are also some clips from a BBC adaptation available online for learners to look at.
http://www.bbc.co.uk/programmes/b01hmw8b/clips
Finally, there is a separate site dedicated to the novel which includes interactive activities on analysing the language of the text.

http://www.bbc.co.uk/scotland/education/eng/cones/index.shtml
Links to rest of the course
The learning and teaching suggestions offered here allow for assessment of not only learners’ reading skills but also of talking and listening because of the opportunities it allows for them to present and work collaboratively.
The study of this novel could also allow for inspiration for pieces of writing for the folio. 
Personal/reflective
Essays could look at learners’ experience of prejudice or evil. Learners could also think about a place where they feel comfortable and at home or indeed a place which makes them feel uncomfortable. 
Creative

There is lots of scope here for looking at Jenkins’ establishment of setting and character, and using these as inspiration for a story where forces of good and evil come into contact with each other.
· Write a short story with the title Crucifixion.
· Write a short story with a rural setting.
· Write a short story which deals with class conflict.
· Write a short story with a theme of prejudice.
Discursive

Learners could consider issues of class, conflict, religion and prejudice. The work undertaken to analyse the language here also has clear links to close reading in the exam and also Outcome 1 in the Analysis and Evaluation unit. Additionally, the exploration of themes, character etc is clearly linked to the study of other class texts with a view to the critical essay section of the exam paper.
Learner self-evaluation grid
This grid could be used by learners, either as they progress through the work in this pack, or when they have finished studying the text. As in the founding principles of co-operative learning, learners are asked to assess not only their academic progress but also their social progress.
Read the following set of statements and give yourself a mark out of 10 for how confident you feel in each area. 1 is the lowest level of confidence and 10 the highest. For those areas in which you feel least confident, set yourself a target for how you intend to improve.
Academic
	Statement
	Confidence level (/10)
	Target

	I can discuss aspects of the author’s background and how they might have influenced his work
	
	

	I understand the plot of the novel and can discuss several key incidents
	
	

	I can discuss Jenkins’ characterisation 
	
	

	I can trace how the characters in the novel develop
	
	

	I can participate in debate about the characters’ actions
	
	

	I can identify the main themes in the novel and how they are explored
	
	

	I am able to analyse the language used by Jenkins, identifying techniques and explaining their contribution to my understanding and appreciation of the text
	
	


Social
	Statement
	Confidence level (/10)
	Target

	I feel that my ideas are listened to
	
	

	I feel that I am accepting of the ideas of others
	
	

	I can comfortably present my ideas to the rest of my group/class
	
	

	I always pull my weight in group situations
	
	


Further reading suggestions
SQA website for new qualifications: http://www.sqa.org.uk/sqa/47904.html
Iain Crichton-Smith (1998) Robin Jenkins’s The Cone-Gatherers. Scotnotes Study Guide.
Wendy Joliffe (2007) Co-operative Learning in the Classroom – Putting it into Practice.
Other works by Jenkins: The Changeling, Fergus Lamont, The Pearl-Fishers, Just Duffy.
Appendices
Appendix 1: Marking guidelines – key incidents
Key incident 1

	1
	He knows Calum will react badly to seeing deer killed and thinks that he will cause a scene. He hopes that this will lead to the brothers being asked to leave the estate.

	2
	The dream about Peggy shows that Duror is troubled by her physical condition. The fact that he is unable to save her in the dream shows how desperate his situation is.

	3
	He feels disgusted by them but also happy as their arrival means he can start to execute his plan.

	4
	‘He began to laugh’, ‘Duror’s light-footed speed’, ‘Duror, pale but smiling, issued orders’ etc.

	5
	Some have prejudiced views: ‘Betty gave a shiver’, ‘he fair gies me the creeps’, ‘there was a man in it had a pet ape …,it looked just like him’.
Others are accepting of them: ‘Charlie studied the cone-gatherers without bias’, ‘The man’s working for his keep’ etc.

	6
	Calum empathises with the deer and starts to run with them rather than drive them with the others. He throws himself on an injured deer to comfort and protect it.

	7
	Duror slits the throat of the deer – opposite action.

	8
	Duror has been successful in making Calum spoil the deer hunt but he has also exposed something quite manic about his own behaviour. Lady Runcie-Campbell does blame Calum though.

	9
	They think he is either unwell or drunk.

	10
	Her view of Calum is disgust: ‘involuntary grimaces of disgust’, ‘She avoided looking at the hunchback’, ‘glanced towards the little hunchback with aversion’.
Her view of Duror is that he is unwell: ‘ Duror took an ill turn’, ‘You really must look after yourself’.


	11
	He hates Calum because he sees his physical deformity as representing the mental deformity he sees in himself.

	12
	Gloss of ‘break your heart over an injured and dying creature, even if that creature’s only a deer’ – he sees how pure kindness led to Calum’s actions.

	13
	‘You told me yourself ….never to be quiet if I sae injustice being done’ – turns her own parental teachings back on herself and reminds her of her duties to her fellow man as a Christian.

	14
	He isn’t ready for Calum to be sent away yet. He would feel alone in his misery without having his hatred of Calum to focus on.

	15
	Mark on merit. It could be argued that it is largely to do with her Christian beliefs but also to some extent to do with her son as she knows Roderick would be upset if she were responsible for sending them away.


Key incident 2
	1
	Calum is a mixture of nervous and excited: ‘frightened and exhilarated’.

	2
	He is agitated and in pain because the storm exacerbates his rheumatism. 

	3
	Neil gets frustrated with Calum because of his chatting involuntarily and because he himself is in pain and losing patience. He also gets frustrated at Calum’s untiring optimism and constant questions because he himself has quite a negative outlook on life.

	4
	They go to the beach hut for protection as it is bigger and more comfortable than their own hut and is safer than staying in the trees.

	5
	Calum is like a child – scared they will get in trouble if they disobey Lady Runcie-Campbell.

	6
	He sobs because he is touched by his brother wanting to make amends for using the beach hut by saving the cones and possibly because he feels guilty for losing his temper with him.

	7
	The beach hut represents humanity to them because the conditions they are living in currently are not suitable for humans and the hut is like human kindness because it offers warmth and safety.

	8
	He says that no one will ever know they’ve used it because it never gets used and that it will probably be pulled down after the war anyway.

	9
	He thinks that the children are spoiled and that they don’t appreciate the material things they have. He thinks Lady Runcie-Campbell has treated them unfairly and has not let them stay in the beach hut out of spite.

	10
	Calum is attracted by the broken doll because he is in some way ‘broken’ himself.

	11
	Neil is mortified and ashamed.

	12
	‘she recoiled from Calum, as if from something obnoxious’

	13
	Sheila looks down on the brothers and laughs at them after they have left. Roderick pities and admires them.

	14
	She is angry because she is not used to having her orders disobeyed and therefore finds their intrusion impertinent.

	15
	She knows that he is not that strong physically and sees his pity of the brothers as a feebleness of the heart, which combined might lead to him having poor health.


Key incident 3
	1
	Roderick has climbed up a tall tree to try to emulate the brothers and is stuck. Lady Runcie-Campbell sends Graham to get the brothers to come and help get him down.

	2
	Graham is annoyed because he is not physically healthy himself and it is quite far on foot. He thinks it will be a wasted journey because Roderick will be down by the time he has been to the forest and back.

	3
	Neil ignores him at first, as though he hasn’t heard him when he clearly has.

	4
	She turned them away from the beach hut, putting them at risk, and now expects them to come and save her son from danger. She has treated them like animals.

	5
	Graham accepts her superiority and authority as part of the natural order of things whereas Neil thinks all humans are equal and should be treated as such.

	6
	Graham says it would be murder if Roderick died and they hadn’t come to help.

	7
	Duror storms off in their direction as if to drag them back with him and force them to help. He is enraged.

	8
	He grabs Graham’s chest, ignores Graham’s pleas to wait to hear from the Lady, is determined and stalks off in the direction of the brothers.

	9
	She is shocked that they refused to come and help.

	10
	She panics as she realises they could be in danger.

	11
	She knows that Duror is unstable and also knows that he has an obsessive hatred towards Calum.

	12
	She wants to get there as soon as possible to try and stop whatever Duror is going to do. 

	13
	She feels pity for them and regret at her earlier actions. She is feeling a range of emotions about lots of things but anger is not one of them.

	14
	Because she knows how much he admires the brothers and also that he might blame himself if his tree climbing led to them being harmed. 

	15
	She feels these things because of a sense of relief that Calum and Duror’s suffering is over. She can also see that Calum is smiling and therefore the image is quite peaceful. It is supposed to be symbolic of the crucifixion and therefore the sacrifice of Calum should bring new life/hope.


Appendix 2: Graffiti
Example of rough group sheet
Twisted
Tortured
Duror

Sick wife

Has nightmares 

Evil
Finds deformity repulsive


Thinks Calum has defiled the forest

Example of collated response sheet

Duror

· Thinks Calum has defiled the forest

· Has nightmares about bad things happening to his wife Peggy who is sick

· Finds deformity repulsive

Appendix 3: Smartboard templates
Imagery
	Identify technique
	

	What?
	

	What?
	

	Why? (must link to focus of question) 
	


Word choice
	What word?
	

	What alternative?
	

	What does it add? (must link to focus of question)
	


Sentence structure
	What technique is used?
	

	How does it work?
	

	How does it work here in this context? (must be linked to focus of question)
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Appendix 4: Placement sheet
Appendix 5: Practice questions – marking instructions
First extract
	1
	‘an icy sweat of hatred’ – metaphor – suggests his hatred is all-consuming and affects him personally. ‘icy sweat’ – oxymoron suggests his is cold and callous but fired up by his hatred.
‘the noose of disgust and despair’ – metaphor – suggests he feels suffocated and like he can’t breathe because his hatred affects him so much.

	2
	‘stronghold’ and ‘sanctuary’ – Duror used to feel safe and secure and in control.
‘invaded’ and ‘defiled’ – he now feels it is tainted and no longer his.

	3
	Opening short sentence emphasises his isolation. Use of semi-colon to add extra information in second sentence highlights contrast between his view and those of ‘everyone else’.
Remainder of paragraph lists in separate sentences the accepting views of the other characters, emphasising that his views are different to those around him.

	4
	The other characters either admire or pity them. Accept Tulloch’s account of them as decent people.

	5
	Use of colons to give different examples of his childhood behaviour. Sentences divided into his behaviour and that of others, eg ‘pity in others, in him …’, ‘Other boys … ’he had’’

‘compulsion inexplicable’ – his natural lack of compassion for others.

‘accumulated horror’ – suggests extreme feelings escalating over time.

	6
	Mark on merit.


Second extract
	1
	‘those men’ – impersonal, knows their names but doesn’t use them.
‘those ruffians’ – word choice – implied superiority over them.

	2
	Rhetorical questions used throughout to make his views seem ridiculous and impertinent, eg ‘How dare you pronounce judgement on me?’, ‘Didn’t it occur to you … patronising condescension?’

Word choice – ‘self-evident’ – suggests their inferiority is obvious and Roderick is blind to it.
‘irresponible’ and ‘slovenly’ and ‘cowardly’ – suggests Roderick is wrong to pity them.
Mark on merit for other acceptable examples.

	3
	Lady Runcie-Campbell – ‘the tigress’, ‘to pounce on them and tear them savagely to pieces’ – metaphors which suggest she is fierce and aggressive.
Roderick – ‘shy ineffectual beautiful deer’ metaphor suggests he is defenceless and innocent.

	4
	‘she cried’ – suggests increase in volume, raised voice.
Repetition of ‘you’ as she chastises him – emphasises the number of points she is making against him.
Repetition of ‘how often’ questions emphasises her exacerbation with him.
Uses his name twice. 
Word choice ‘cowardly’ and ‘treacherous’ suggests wrongdoing on his part.

	5
	He means that they are not his to own as they are free men who he feels no superiority over, whereas his mother might see them as a commodity as workers on her estate.

	6
	Mark on merit.
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